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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	297

	Proportion (%) of pupil premium eligible pupils
	45%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025-28

	Date this statement was published
	October 2025

	Date on which it will be reviewed
	September 2026

	Statement authorised by
	Mark Mallender CEO

	Pupil premium lead
	Allan Bland 

	Governor / Trustee lead
	Ratification 9/10/25


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£203,223.87

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£ 0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£203,223.87



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Langley Mill Academy, our ultimate objective for all pupils, including those who are disadvantaged, is to ensure they achieve academic success, develop emotional resilience, and leave our school with the confidence, skills and ambition to thrive in secondary education and beyond. We are committed to closing the attainment gap by addressing barriers to learning—whether academic, social, emotional or economic—so that every child can realise their full potential.
Our Pupil Premium strategy is designed to be inclusive, evidence-informed, and tailored to the specific needs of our school community, including pupils with social workers, young carers, and those affected by socio-economic disadvantage. This strategy aligns with our core values—Respect, Confidence, Determination, Enthusiasm, Aspiration and Kindness—and is embedded within a wider vision of nurturing well-rounded individuals through our motto: Live, Laugh, Learn.
How Our Strategy Works Towards These Objectives:
Our approach is centred on quality first teaching, inclusive classroom practice, and strong relationships. We ensure high expectations for all, with targeted academic and emotional scaffolds in place to support disadvantaged pupils without diluting the challenge or curriculum ambition. This is achieved through:
· A curriculum that is vocabulary-rich, aspirational, meaningful and experiential, designed to increase access, motivation and cultural capital for all pupils.
· Investment in SEMH (Social, Emotional and Mental Health) support, including ELSA, Nurture provision and our new ‘Mental Health Champions’ initiative, addressing the lingering effects of the pandemic and helping pupils self-regulate and engage fully in learning.
· Targeted interventions based on robust diagnostic assessment, not assumptions, ensuring support is both timely and personalised.
· Access to enriching experiences, such as educational visits and after-school clubs, regardless of financial barriers, to promote attendance, engagement and real-world learning.
· Focus on oracy and communication, to ensure disadvantaged pupils develop the language skills needed to succeed across all disciplines.
Key Principles Underpinning Our Strategy:
1. Equity, not equality – We believe that disadvantaged pupils need more than equal access; they need targeted, high-impact support that removes barriers and enables them to succeed.
2. Inclusion at the core – Our approach does not isolate disadvantaged pupils but ensures their needs are met within a high-quality, relationship-based classroom experience.
3. Ambition for all – We do not lower expectations. Instead, we tailor the path to success so every child is challenged appropriately and supported effectively.
4. Evidence-based practice – We use diagnostic assessments, research-informed approaches and ongoing monitoring to ensure interventions are effective and adaptive.
5. Community and identity – We embed local relevance and global awareness into our curriculum, building pride, purpose, and perspective in every pupil.
6. Cultural capital and opportunity – We aim to broaden horizons, providing all pupils—regardless of background—with access to new experiences and learning beyond the classroom.
Our ultimate ambition is that disadvantaged pupils leave Langley Mill Academy not only achieving in line with or beyond national expectations, but also as confident, compassionate, and inquisitive learners ready for the next stage of their journey.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Vocabulary and Literacy Development
Evidence indicates that limited early vocabulary acquisition significantly hinders pupils' progress in reading and impacts their mathematical reasoning and problem-solving skills. A disproportionately high number of pupils in the lowest 20% of readers across all cohorts come from disadvantaged backgrounds.

	2
	Social, Emotional and Mental Health (SEMH) Needs
A number of pupils across the school experience social, emotional, and mental health challenges. These needs can limit their access to the full curriculum and, in some cases, affect not only their own academic progress but also the learning environment for others.


	3
	Attendance and Persistent Absence
Good school attendance requires continuous and targeted support. The majority of pupils who are persistently absent are from disadvantaged backgrounds, which further affects their continuity of learning and overall progress.

	4
	Multi-Agency Involvement
Many disadvantaged pupils and their families are supported by external agencies such as social care. This requires significant coordination, communication, and collaboration from school staff to ensure consistent support for the pupil’s learning and well-being.


	[bookmark: _Toc443397160]5
	Limited Cultural Capital, Life Experiences & Aspiration
A lack of exposure to enriching life experiences contributes to a vocabulary gap, reduced cultural capital, and limited understanding of current events and the wider world. Additionally, there are pockets within the community where low aspirations prevail, which can impact pupils' motivation and attitudes toward education and some pupils receive limited or no support for their learning at home.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. Inclusive Language and Communication Development

Pupil Premium (PP) children develop strong communication, oracy, and reading skills, enabling full access to a broad and balanced curriculum, and improving academic achievement.

	· Increased percentage of PP pupils achieving Age-Related Expectations (ARE) in reading and writing.
· In-school attainment gaps between PP and non-PP children narrow.
· PP children demonstrate improved vocabulary, oral fluency, and comprehension across subjects.


	2. Inclusive Social, Emotional and Behavioural Development

PP children are supported to self-regulate their emotions and behaviour, allowing them to participate fully in learning and school life.
	· Reduction in negative behaviour incidents involving PP children.
· Improved engagement in classroom learning and peer collaboration.
· Increased number of PP pupils achieving ARE, supported by positive behaviour and self-regulation

	3. Inclusive Attendance Culture

All children and families understand the importance of regular attendance, and PP families are supported to reduce barriers to full participation in school.

	· PP attendance improves by at least 1% from the previous academic year.
· Persistent absence (PA) among PP pupils is reduced to below national average.
· Families of PP children report greater understanding and value of school attendance.


	4. Inclusive Family Engagement and High Aspirations

Parents and carers of PP children are engaged partners in their child’s learning and share high aspirations for academic achievement and future success.

	· Early Help processes support increased parental participation in learning-focused school events.
· Families express ambition for their children’s educational progress and are supported where needed.
· PP children attain broadly in line with peers and above national benchmarks for PP pupils.


	5. Inclusive Access to Enrichment and Opportunity

All children, regardless of background, have access to a wide range of enriching life experiences and opportunities to develop personal talents and interests.

	· PP children participate in school trips, after-school clubs, and enrichment opportunities at rates equal to their peers.
· Children can articulate how their experiences relate to their learning and personal development.
· Increased confidence, motivation, and ambition among PP pupils linked to exposure to wider opportunities





Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £40,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Adaptive Teaching CPD

Whole-school CPD sessions and staff meetings focusing on adaptive teaching strategies to better support disadvantaged pupils in accessing the curriculum.
	EEF’s Special Educational Needs in Mainstream Schools guidance report recommends adaptive teaching to improve outcomes.

Small Group Tuition – Moderate impact for low cost
Small group tuition | EEF

EEF blog: Five-a-day for pupils with SEND – a cluster of… | EEF
	1 2 5

	Feedback & Pupil Progress CPD 

Regular staff meetings and training on effective feedback, use of assessment data, and strategies to close learning gaps for Pupil Premium pupils.
	EEF’s Feedback guidance highlights it as a high-impact, low-cost strategy (+6 months progress)

Feedback | EEF
	1 2

	Phonics Training for KS2 Staff

Targeted phonics CPD for staff including refreshers, new training materials, and support in delivering consistent phonics teaching.
	Supported by EEF research:

• Phonics – Proven to have consistently high impact, especially for younger learners and those from disadvantaged backgrounds, at low cost

Source: Phonics | EEF


	1



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £45,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Daily 1:1 or Small Group Reading Intervention (20% Daily Readers & Additional Phonics)

Identified pupils (bottom 20% of readers) receive daily 1:1 or small group reading support, focusing on fluency, decoding, and comprehension. This includes:
· Pre-reading of class texts to build familiarity
· Additional phonics sessions delivered by trained 7 x Teaching Assistants (TAs) deployed to deliver short, structured phonics and fluency sessions using a validated phonics programme (Little Wandle)

	The EEF Phonics Toolkit shows +5 months progress for phonics interventions, especially when delivered with fidelity by trained adults.

The EEF also highlights the importance of targeted academic support for struggling readers, with daily reading proven to rapidly boost fluency and confidence.

One-to-one or small group tuition can provide an additional +4 to +6 months' progress (EEF, 2021), especially when frequent and sustained over time

	1

	Reading Plus & Structured Reading Comprehension Intervention

Pupils in Key Stage 2 and beyond access Reading Plus, a digital programme designed to build reading fluency, comprehension, and vocabulary. Targeted children (including those just below expected standard) receive:
· 3 sessions per week, guided by a teacher or TA
· Tracking of engagement, comprehension data, and reading stamina

	EEF research suggests that reading comprehension strategies (questioning, prediction, summarising) can boost learning by +6 months, especially when embedded in a structured programme.

Digital learning tools, when implemented with clear pedagogical aims and monitored use, can be effective in supporting reading.

Independent evaluations of Reading Plus show promise in developing stamina and comprehension, particularly for reluctant readers or those lacking confidence.

	1

	Fluency-Focused Maths Interventions (Fluency Interventions & Times Tables Rock Stars)

Targeted pupils receive structured support in mathematical fluency, including:
· Daily 10–15-minute fluency sessions, focusing on number bonds, times tables, and arithmetic
· Structured intervention use of Times Tables Rock Stars for practice, assessment, and competition
· Small group interventions using EEF-recommended maths catch-up programmes, including Success @ Arithmetic, led by teachers or trained TAs

	The EEF Improving Mathematics in KS2 and KS3 guidance recommends frequent, short, targeted fluency practice, integrated with conceptual understanding.

Fluency interventions that build automaticity in number facts free up cognitive load for more complex problem-solving.

Digital tools like Times Tables Rock Stars are effective when used consistently and monitored for impact, particularly for pupils below age-related expectations.

	1



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £120,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Learning Mentor employed to support children to regulate their behaviour in order that they can access learning effectively, through bespoke behaviour plans, direct in lesson support, regulation strategies and a values and relational trauma informed led approach. 

(0.6 = £26,000)
	The Education Endowment Foundation (EEF) highlights that behaviour interventions can lead to an average of three months' additional progress over the course of a year. Approaches rooted in social and emotional learning, alongside targeted interventions for individual students, are particularly effective. Employing a Learning Mentor aligns with this evidence by providing bespoke behaviour plans, in-lesson support, and regulation strategies. A values-led, trauma-informed approach supports pupils in developing self-regulation, fostering stronger relationships, and improving readiness to learn. This is especially impactful for disadvantaged pupils, as consistent, personalised support helps to remove barriers to learning and improve academic and social outcomes.
Behaviour interventions | EEF
	2 3 4 5

	Pastoral Assistant Head providing family support to improve parental engagement, good attendance, assured effective safeguarding, welfare and behaviour.

(0.6 = £30,000)
	EEF evidence suggests that parental engagement has a positive impact on pupil progress, particularly for disadvantaged students. A Pastoral Assistant Head providing targeted family support can strengthen home-school relationships, improve attendance, enhance behaviour, and ensure safeguarding and welfare needs are met. Consistent engagement and communication with families help build trust and address barriers to learning, leading to improved academic and social outcomes for Pupil Premium students.
Parental engagement | EEF
	2 3 4 5 

	Family Support Worker to focus on disadvantaged pupils for attendance and readiness for learning. To include working with parents to raise aspiration and engagement through designed Early Help offers. 

(£25,000)
	EEF evidence shows that:
Parental Engagement strategies can add up to +4 months of progress per year. Programmes that support parents to engage in their child’s learning and build stronger home-school relationships have particular impact on disadvantaged pupils.
Social and Emotional Learning (SEL) approaches, which often include support staff working with small groups or individuals to build emotional regulation and motivation, have been shown to deliver +4 months of additional progress.
Attendance interventions can be effective when targeted appropriately and combined with wider strategies, particularly where relationships with families are built over time.
By integrating the Family Support Worker into a coordinated Early Help offer, we aim to provide proactive and preventative support to vulnerable families, reducing the need for more intensive statutory intervention and improving children's ability to access learning effectively.
Working with Parents to Support Children's Learning | EEF
	2 3 4 

	Specialist TA trained provision to support children facing challenge to access curriculum, including:
· ELSA 
· Nurture
· Forest School 
· Mighty Little Minds
· Meet and Greet
· Daily Download


(£30,000)
	The Education Endowment Foundation (EEF) highlights that social and emotional learning (SEL) approaches, when well implemented, can have a +4 month impact on academic progress, particularly for disadvantaged pupils. This strategy aligns with several EEF recommendations:
1. Targeted Social and Emotional Interventions
The EEF reports that interventions like ELSA and nurture support, which teach self-regulation, emotional understanding, and social interaction, show promising impacts on both attainment and behaviour. 
By deploying a Specialist TA trained in ELSA, Nurture and Mighty Little Minds, we are addressing both Tier 1 (universal support) and Tier 2 (targeted intervention) needs.
2. Effective Deployment of Teaching Assistants
EEF guidance on TA deployment recommends TAs be trained and deployed to deliver structured, evidence-based interventions. Our strategy follows this by ensuring our Specialist TA is:
· Trained in key programmes (e.g. ELSA, Nurture, Forest School)
· Working with identified pupils based on need, including those eligible for Pupil Premium
· Using time-bound, structured approaches, with regular review and impact monitoring
3. Wider Strategies to Support Readiness to Learn
Strategies such as Meet and Greet and Daily Download are low-cost, high-impact routines that support emotional readiness and connection. These approaches:
· Foster secure adult-pupil relationships, which are linked to better engagement and attendance
· Allow early identification of daily concerns or emotional difficulties
· Support transition into and out of learning, helping reduce anxiety-related barriers
These interventions reflect EEF’s view those non-cognitive skills and routines, while not always directly measured in progress data, contribute significantly to academic success and are particularly valuable for disadvantaged pupils.
4. Outdoor Learning and Forest School
The wellbeing and engagement benefits, particularly for children with SEMH needs, are clear. Forest School supports:
· Improved resilience, confidence and self-regulation
· Stronger peer relationships
· Connection to learning through nature-based experiences, particularly beneficial for those disengaged from the traditional classroom
Social and emotional learning | EEF


	2 3 4 

	Support PP families through purchase of school uniform, subsidising education visits/residentials and providing free access to after school clubs.



(£12,000)
	Our school recognises that financial barriers can significantly impact the engagement and attainment of Pupil Premium (PP) students. To mitigate this, we have implemented a targeted support strategy that includes the purchase of school uniforms, subsidies for educational visits and residentials, and free access to after-school enrichment activities.

Research from the Education Endowment Foundation (EEF) indicates that extended school time, enrichment activities, and increased parental engagement can have a positive impact on disadvantaged pupils. By reducing financial stressors, families are more able to engage fully with school life, and pupils are more likely to participate in wider curriculum experiences, which contribute to their personal development, confidence, and academic success.

Uniform Support: Ensuring all PP students have appropriate uniform promotes a sense of belonging, improves self-esteem, and removes stigma related to economic disadvantage.

Subsidised Trips & Residentials: Educational visits are often a key part of the curriculum, enriching subject knowledge and cultural capital. Removing or reducing cost barriers ensures PP students have equal access to these valuable experiences.

Free After-School Clubs: Participation in extracurricular activities improves attendance, behaviour, and motivation. By offering free access to clubs, we encourage PP pupils to develop skills and interests beyond the classroom.

Monitoring & Evaluation:
We track attendance at clubs and trips, uniform provision uptake, and pupil engagement data termly. Feedback from families and pupils is gathered to assess impact. Initial findings show increased participation rates among PP pupils in extracurricular activities, greater attendance on trips, and fewer uniform-related behaviour incidents or exclusions.
Arts participation | EEF

	

	Funded breakfast club provision for specific PP children which includes reading and vocabulary support.

This includes the cost of food, staffing, and resources to provide a calm, structured start to the school day.

(£6000)
	Research shows that children who eat a healthy breakfast are more likely to be alert and ready to learn when they arrive at school. For disadvantaged pupils, a breakfast club can also help with punctuality, attendance, and readiness for the school day, through social activities and reading. 

Breakfast clubs found to boost primary pupils' reading writing… | EEF
	

	Build Mental Health Champions Training for Year 5 & 6 pupils into the school’s curriculum offer. 


(£1000)
	According to the Education Endowment Foundation (EEF), social and emotional learning (SEL) interventions have an average impact of +3 months' progress over a year. Mental Health Champions can deliver targeted SEL support, creating safe spaces, promoting emotional literacy, and helping pupils manage anxiety and behaviour. This is particularly effective for disadvantaged pupils, who may face additional social and emotional challenges. By embedding Mental Health Champions in schools, we can support early identification and intervention, aligning with EEF guidance to provide personalised, evidence-informed support for Pupil Premium students’ wellbeing and academic engagement. Social and emotional learning | EEF 
	



Total budgeted cost: £ 205,000
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	In the 2024–25 academic year, the attainment of disadvantaged pupils at our school demonstrated significant progress across Key Stage 2, evidencing the positive impact of our Pupil Premium strategy.
· Combined Reading, Writing and Maths (RWM):
46% of disadvantaged pupils achieved the expected standard in RWM combined.
This is above the national average for disadvantaged pupils (43%), but remains below the national average for all pupils (59%).
However, this represents a closing of the attainment gap, both with national averages and within the school, where the attainment gap between disadvantaged and non-disadvantaged pupils has narrowed from 28% to 19%.
	
	School 2023
	School 2024
	School 2025

	Reading (all pupils)
	78%
	72%
	71%

	School Disadvantaged
	70%
	55%
	65%

	National (all pupils)
	73%
	74%
	75%

	National (Disadvantaged)
	60%
	62%
	63%

	Writing (all pupils)
	81%
	75%
	74%

	School Disadvantaged
	74%
	62%
	65%

	National (all pupils)
	71%
	72%
	72%

	National (Disadvantaged)
	58%
	58%
	59%

	Maths (all pupils)
	84%
	69%
	74%

	School Disadvantaged
	74%
	59%
	65%

	National (all pupils)
	73%
	73%
	74%

	National (Disadvantaged)
	59%
	59%
	61%

	Spelling, Punctuation & Grammar (all pupils)
	76%
	72%
	66%

	School Disadvantaged
	63%
	62%
	54%

	National (all pupils)
	72%
	72%
	73%

	Combined RWM (all)
	71%
	55%
	58%

	School Disadvantaged
	59%
	41%
	46%

	National (all pupils)
	59%
	61%
	62%

	National (Disadvantaged)
	44%
	46%
	47%



In the 2024–25 academic year, the attainment of disadvantaged pupils at our school demonstrated significant progress across Key Stage 2, evidencing the positive impact of our Pupil Premium strategy.
· Individual Subjects – Disadvantaged Pupils:
· Reading: 65%
· Writing: 65%
· Maths: 65%
These figures show our disadvantaged pupils outperformed national disadvantaged averages in each subject (national disadvantaged averages: Reading 63%, Writing 59%, Maths 61%), with writing and maths showing particularly strong improvement.
· Combined Reading, Writing and Maths (RWM):
46% of disadvantaged pupils achieved the expected standard in RWM combined. This remains below the national average for all pupils (59%).
However, this represents a closing of the attainment gap, both with national averages and within the school, where the attainment gap between disadvantaged and non-disadvantaged pupils has narrowed from 38% to 31%.
· Progress Measures
Formative and summative assessment data shows disadvantaged pupils made accelerated progress, particularly in reading and maths, due to targeted intervention and improved curriculum access. Teacher assessments triangulated with standardised testing show a positive trend in progress scores compared to the previous year.
Note: While comparing to national data, we recognise the continued effect of earlier Covid-19 disruptions, which have impacted cohorts differently. Our school has accounted for this in our internal assessment and support strategies.
Wider Outcomes and Assessment
· Attendance:
Disadvantaged pupils’ attendance was above the national average for all pupils (93.6%), with a school average of 94.3% for this group.
Focused attendance mentoring and early intervention with families have supported this sustained improvement.
· Behaviour and Wellbeing:
Behaviour logs and pastoral tracking show a reduction in incidents among disadvantaged pupils, particularly those receiving SEMH support.
Feedback from pupil voice, parent surveys, and teacher observations indicate increased self-regulation, confidence, and engagement in learning. 
· Wider Assessments:
Internal tracking through Boxall & SPOA profiles and teacher observations identified SEMH as a barrier for several pupils. The use of ELSA-trained specialist TAs, learning mentors, and access to Forest Schools has measurably improved engagement and emotional readiness to learn.
Effective Interventions and Enrichment
A number of strategies have proven particularly impactful:
· Explicit Vocabulary Teaching:
Daily vocabulary instruction in all subjects, with a focus on Tier 2 and Tier 3 vocabulary, has led to improved comprehension and use of subject-specific language, particularly in writing and reading comprehension.
· Learning Mentors and SEMH Support:
One-to-one and small-group support from learning mentors has helped disadvantaged pupils overcome personal barriers to learning, increasing classroom participation and reducing time out of class.
· ELSA and Forest School Provision:
Pupils receiving regular sessions demonstrated greater resilience and emotional literacy. These interventions have improved pupils’ relationships, attendance, and ability to access learning.
· Cultural Capital and Enrichment:
All disadvantaged pupils have had access to subsidised visits, free clubs, and cultural experiences, including theatre visits, museums, and residentials. Club participation among disadvantaged pupils rose to 100% this year – all pupils attended an afterschool club. These experiences have broadened horizons and directly fed into improved writing outcomes and vocabulary usage.
Progress Toward Strategy Outcomes
We are on track to meet the long-term outcomes of our Pupil Premium strategy, including:
· Narrowing the attainment gap in RWM 
· Ensuring attendance of disadvantaged pupils remains close to and above the national average
· Sustaining engagement in wider school life at parity with non-disadvantaged peers
What’s Working Well:
· Interventions are well-matched to pupil needs, particularly in literacy and emotional support.
· Specialist staff (ELSA, learning mentors, trained TAs) have been crucial to supporting academic and wellbeing progress.
· Enrichment and cultural capital initiatives have directly impacted engagement and pupil confidence.
Areas for Development:
· Although progress is strong, combined RWM remains below the national average for all pupils. Next year’s adaptive teaching CPD will place increased emphasis on writing stamina and application, especially for boys and pupils with SEND.
· We will also continue to strengthen parental engagement, especially for families with historically lower participation in school life.
Conclusion
Our data and observations show that disadvantaged pupils at our school are making strong progress, both academically and in terms of their broader development. The impact of our Pupil Premium strategy is evident in closing attainment gaps, improving attendance, and increasing engagement. We are committed to refining our approach further to ensure every disadvantaged child can succeed, thrive, and experience a rich and fulfilling education.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	-
	-






Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	

	The impact of that spending on service pupil premium eligible pupils

	



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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